Correlations between ESL Proficiency and Factors toward English and
English Teachers: A Preliminary Study

Fumikazu Niinuma and Nanae Sato
Research Assistant:Nana Ishida, Mai Sasaki and Wakana Sasaki

1. Introduction

One of the main concerns of the teachers in the world is how we can improve the students’
learning abilities. For instance, Kageyama and Ogoo (2003) note that the basic lifestyle habits (such
as getting up early in the morning or eating three times a day) affect the basic learning abili-
ties. Or if we look at newspapers, we can see many reports regarding the students learning
abilities. For instance a report says that reading has a great influence on the students learning
abilities (June 27" Asahi Shimbun). Many people also believe that if a student likes or is inter-
ested in a certain subject, then he/she will get a good score on that subject. Thus, it seems that
the teachers in Japan focus on how they can entertain the subjects or how they can improve
the teaching skills. However, it seems also true that the students like the subject because they
like the teacher(s) of the subject. If a student cannot understand what a teacher says, then he/
she will lose any interest in that subject that the teacher teaches. Thus, the purpose of this pa-
per is to investigate what kinds of effects on the students are significant correlations with the
scores on the Minimal English Test (MET), developed by Maki, Wasada, and Hashimoto (2003).
In this research, we administered the MET and a questionnaire to freshman college students,
and found that there was a statistically strong correlation between the scores of the MET and
(1) whether he/she likes English, (2) whether he/she is good at English, (3) the fact that he/she
took more than 6 classes per week, and (4) the fact that the student had an English teacher who
he/she likes.

The organization of this paper is as follows. Section 2 gives an overview of the materials (the
Minimal English Test (MET) and the lifestyle questionnaire). Section 3 analyzes the data, and

Section 4 reports the results. Section 5 concludes the paper.
2. Materials

Section 2.1 gives a brief overview of the Minimal English Test developed by Maki, Wasada,
and Hashimoto (2003), and Section 2.2 gives an overview of the questionnaire.

2. 1. The Minimal English Test (MET):

The MET is a very simple test which requires the test taker to fill a correct English word
into each of the 66 blank spaces of the given sentences written on one A4 paper sheet, while lis-
tening to the CD which produces the sentences. The blank spaces are created in every 6™ word.
The MET we created for this research is based on Lessons 1 and 2 of the textbook for college
freshmen written by Kuwana and Walker (2002) and the CD that accompanies it. The contents
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of the textbook are essays on the modern society of the United States. The CD lasts about 5
minutes with the speed of 125 words per minute. The MET is shown below.

1. The ( ) of people have at least ( ) pet at some time

2. in( ) life. Sometimes the relationship between ( ) pet dog or cat

3. and ( ) owner is so close that ( ) begin to resemble

4. each other ( ) their appearance and behavior. On ( ) other hand,

5. owners of unusual ( ) such as tigers or snakes ( ) have to protect

6. themselves from ( ) own pets. Thirty years ago ( ) idea of

7. an inanimate pet ( ) arose. This was the pet ( ), which became
a craze

8. in ( ) United States and spread to ( ) countries as well.

9. People paid ( ) sums of money for ordinary ( ) and assigned
them names.

10. They ( ) a leash around the rock ( ) pulled it down

11. the street ( ) like a dog. The rock ( ) even talked to

12. their pet ( ). Now that we have entered ( ) computer age,

13. we have virtual ( ). The Japanese Tamagotchi--

14. the imaginary chicken ( ) -—was the precursor of many ( ) pets.

15. Now there are an ( )-increasing number of such virtual ( )

16. which mostly young people are ( ) as their own.

17. And if ( ) virtual pet dies, you can ( ) a permanent resting

18. place on ( ) Internet in a virtual pet ( ).

19. Sports ( ) big business. Whereas Babe Ruth, the most ( )

20. athlete of his day, was ( )-known for earning as much ( ) the
President

21. of the United ( ), the average salary of today's ( ) baseball
players

22. is ten times ( ) of the President. And a ( ) of sports superstars

23. earn 100 times ( ) through their contracts with manufacturers ( )

24. clothing, food, and sports equipment. ( ) every generation produces

25. one or ( ) legendary athletes who rewrite the ( ) books,

26. and whose ability and ( ) are remembered for generations.

27. In ( ) current generation Tiger Woods and Michael Jordan are two ( )

28. legendary figures, both of whom ( ) achieved almost mythical status.

29. The ( ) that a large number of ( ) athletes earn huge incomes

30. has ( ) to increased competition throughout the ( ) world.

31. Parents send their children ( ) sports training camps at an ( )
age.

32. Such kids typically practice ( ) to four hours a day, ( ) weekend

33. and during their school ( ) in order to better their ( ) of eventu-
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ally

34. obtaining a well-( ) position on a professional team ( ) they
grow up.

35. As for ( ) many young aspirants who do ( ) succeed,

36. one wonders if they ( ) regret having lost their childhood.

2. 2. A Questionnaire

The lifestyle and nutritional parts of the questionnaire are created following the research
by Ono et al. (2003). Since a great majority of the subjects is freshmen, we focused on how the
lifestyle habits in the high school days affect the scores on the MET. Finally, we added the four
more questions regarding their love or interest toward English, the number of the classes per
week, and whether there is a teacher or teachers who he/she liked in his/her high school days.
The questionnaire is shown in the appendix A.

3. Data and Analysis

3. 1. Data

The subjects of this research were mainly freshmen at Morioka University. The MET was
conducted in April of 2010, and the questionnaire was conducted in May of 2010. The total num-
ber of the data was 118.

3. 2. Analysis

First, in order to see if there was a statistically significant difference between those who tend
to like English and those who do not tend to like English, we analyzed the data (the score on
the MET and the questionnaire) by a two-sample t-test assuming unequal sample variances. The
result is shown in Table 1.

Table 1. The difference in the scores on the MET

Those who tend to like English | Those who does not tend to like English
Mean 17.73 13.46
Variance 53.88 35.28
Observations 51 67
t Stat 3.41
t Critical Two Tai 0.0009

The mean of those who tend to like English was 17.73 out of 66 points on the MET, and that
of those who do not was 13.46 points. The absolute value of t Stat (3.41) is larger than that of
t Critical Two Tail (0.0009). Therefore Table 1 shows that, with respect to the scores on the
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MET, there was a statistically significant difference between the two groups.

Second, in order to see if there was a statistically significant difference in the total scores on
the MET between those who tend to be good at English and those who do not tend to be good
at English, we analyzed the data with a two-sample t-test assuming unequal sample variances.
The result is shown in Table 2.

Table 2. The difference in the total scores on the MET

Those who tend to be good Those who does not tend to
at English be good at English
Mean 21.20 14.50
Variance 65.03 40.21
Observations 15 103
t Stat 3.080
t Critical Two Tail 0.007

The mean of those who tend to like English was 21.20 out of 66 points on the MET, and that
of those who do not was 14.50 points. The absolute value of t Stat (3.080) is larger than that
of t Critical Two Tail (0.007). Therefore Table 2 shows that, with respect to the scores on the
MET, there was a statistically significant difference between the two groups.

Third, in order to see if there was a statistically significant difference in the total scores on
the MET between those who took more than 6 English classes per week (above average) and
those who didn’ t (below average), we analyzed the data with a two-sample t-test assuming un-
equal sample variances. The average of the number of the English classes per week was 5.2.
The result is shown in Table 3.

Table 3. The difference in the total scores on the MET

Those who took more than 6 Those who didn’ t take more than 6
English classes per week English classes per week
Mean 17.16 14.01
Variance 36.91 52.40
Observations 50 68
t Stat —2.560
t Critical Two Tail 0.011

The mean of those who tend to like English was 17.16 out of 66 points on the MET, and that
of those who do not was 14.01 points. The absolute value of t Stat (-2.560) is larger than that
of t Critical Two Tail (0.011). Therefore Table 3 shows that, with respect to the scores on the
MET, there was a statistically significant difference between the two groups.
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Finally, in order to see if there was a statistically significant difference in the total scores on
the MET between those who had an English teacher who a subject likes and those who didn’t,
we analyzed the data with a two-sample t-test assuming unequal sample variances. The result is
shown in Table 4.

Table 4. The difference in the total scores on the MET

Those who had an English Those who didn’ t have an English
teacher teacher
Mean 16.88 12.89
Variance 43.55 45
Observations 73 68
t Stat 3.136
t Critical Two Tail 0.002

The mean of those who tend to like English was 16.88 out of 66 points on the MET, and that
of those who do not was 12.89 points. The absolute value of t Stat (3.136) is larger than that
of t Critical Two Tail (0.002). Therefore Table 3 shows that, with respect to the scores on the
MET, there was a statistically significant difference between the two groups.

4. Results

The results of the present study are summarized in (1).

(1) a. There was a statistically significant difference (p<.05) between those who tend to like
English and those who do not. There was a 4.27 point difference on the MET (n=118).

b. There was a statistically significant difference (p<.05) between those who tend to be
good at English and those who do not. There was a 6.7 point difference on the MET
(n=118).

c. There was a statistically significant difference (p<.05) between those who took more
than 6 English classes per week and those who do not. There was a 3.15 point differ-
ence on the MET (n=118).

d. There was a statistically significant difference (p<.05) between those who had an Eng-
lish teacher who a student likes and those who do not. There was a 3.99 point differ-
ence on the MET (n=118).

5. Conclusion
These results clearly show significant differences in the scores on the MET (1) between stu-

dents who have a positive attitude toward English and those who does not, (2) between students
who took more than 6 classes per week, and those who did not, and (3) between students who
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had a teacher liked by them. These results suggest that future ESL research should take into
account the qualities and the characters of the English teachers, as well as students’ attitude
toward English and the number of English classes.

In this preliminary study, we have shown that there was a statistically significant difference
between those who had an English teacher who a student likes and those who do not. However,
it will be more interesting to specify which property of teachers (such as teacher s teaching
techniques, personality, frankness, etc) is important, which will be a topic for future research.
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Appendix A: 7 ¥/ — |

OB DERBRDEEICOVNTHILTFRLET

1. RD ( ) DOHRIC 0~7 DEHTEZI TS,
1A 7HH) 95, MASSVHEZNSTWE Lzh?
( )

2. RDEFICEATHEMICDOVT. —BEELEDZ 1 DEATESICOZDIFTLREEL,
D) #BAH5HHIE . MREISEI T Lz ?
L PR 5 BERi 2. FHI 5 KA 5 6 RO 3. PRI 6 KD T RO
4. FHIT WD S 8 O 5. “FHi 8 Wy LARE

2) ‘FHIE #H MEICETWE Lap?
L Ptk 9 IRl 2. FRIEEA S 10 R 3. PR 10K 5 11 Koo
4. PR 11 R B AR 0 RE o H 5. FHi 0 Ry LLRE

3) —HI I AL EEE) RSBz &) 2L TwELah?
L. BEAELZDPoT: 2. 1IRRIRGE 3. 1 IpRILA L 2 W R A
4. 2 WpRI LA L 3 IR R A 5. 3IMFMHILLL

4) —HIEMIEMREE T L RTwE Lizp?
1. Rahroiz 2. 1 WM K 3. 1 R LLE 2 FRr R A dig
4. 2 WM LA L 3 W A 5. 3WFALLE

5) —HISPIMIFHAEEE S V4 2TV L72h?
1. WE»dholz 2. 1 HRRR AR 3. 1 IRpRILA L 2 e A
4. 2 BRI DAE 3 W) R i 5. 3MFHLLE

6) —HIZPIMEFRAZEEF S (HAFOHE OH) 2TV Lzh?
L. Y 7Zzaro e 2. 1 HRR A 3. 1 IRERILL b 2 IRg A
4. 2 gL L 3 TRE R A 5. 3WFHLLL

7) —HI PR RAZEE R LR OWE OHK) 2TV E L ?
L W»Z%dhrolz 2. 1 HpR A 3. 1 HEMHILA L 2 IR AR i
4. 2 WAL 3 TRe ) R 5. 3WFHLLL
3. RORICATZERICONT. —&;mEVBDZ 1 DBATESICOZDIFTLEE LY,
D foRCEE (135 MATAZ PEbe L) £100g (THLA) EXTWE L2, ?
1. 33EH 2. H3HLE 3. M1, 20 4. BEALERW

2) BOHENERE (FyXY LFAFTRELRE)Z200g(ZHAL 240 AXTWE L2 ?
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1. 133H 2. H3HDL 3. 1, 20 4. FEAERW

3) R EAMMEM S TVE Lzh?
1. 133wH 2. H3HLE 3. 1, 2 4. FEAERW

4) AW, IRARTVE Lp?
1. 33H 2. H3HDE 3. JH1, 2 4. lFEAERW

5 AEEZANTHWE L ?
1. 33H 2.3 HDE 3. 1, 2\ 4. FEAERW

6) KE®u (G, M, £ WERE) 2EXTWILh?
INEIES S| 2.3 HUE 3. 1, 2 4. 1lFEAERW

7) W (bh, DLE, D)) ATV IE LA
1. 313mH 2. W3IALE 3. 1, 21 4, 1FEAERWN

4. ROFEFEICEATDEMICDOVT, —FIVDBD%Z 1 DEATESICOZDIFTLEEL,
D ENLSHWIGEDPIFETLZ2A?
L W& 2. ELohLvRITAFE 3. EB LRI 4. B

2) ENLKSWIEFEPRETL,?

1. /B8 2. EBEoHhEvzIFHE 3 Lol EARHE 4 AMRE
3) WHEEORHEE, Mo~ (k) HH FLzh?
( ) < ()
4) WELZRFEFEOFETE L0 ?
Wz - wWirdrolz
OmRtgIC. BEEEBICODVWTHBIEFRUEY
FE - R FE-UITX E=
MRl B -%
BEETTDL., TEETTL? 1. BEE 2 TEE
KFETOELRFHERIEDLISHBEHDTTL? | 1. &5 2. BE&E 3. EPN(Y
4, BEEL EDOREI AR

CHhEI BN EITEVE LT,



