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1. Introduction

In late December 2019, news of the Covid-19 virus infection that had spread in Wuhan, China, broke (WHO,
2020). Before long, the Covid-19 pandemic took over the world, and for the education sector, the pandemic
changed the concepts about school instruction and online learning in ways we never imagined. As the world
struggled to contain the pandemic, online teaching and learning became at first a desperate and unwanted solu-
tion by many educators, who were of the mentality that online learning is of lesser quality than face-to-face les-
sons, and then a source of challenge and pain to educators, students and parents of students alike. Now, after
more than two years, the pandemic has not left, and many believe the Covid-19 virus and other variants will be-
come part and parcel of human life.

As for online learning, it has become a necessary part of education and teaching, generating a huge area of re-
search topics (Hayata et al, 2021 ; IEHE TOHOKU, 2021 ; NIAD-QE, 2021 ; Rapanta et al, 2020) and recognition for
words that became more commonly known, like ‘on-demand’, ‘blended’, ‘hybrid’ and ‘hyflex’ lessons (Beatty, 2019 ;
Columbia University in the City of New York, n.d.; Learning Technologies, n.d.; Ogura, 2020 ; Sugimori, 2021),
among others, and becoming even a desired method of study and instruction to some. Many in fact believe that
online learning, or online instruction, as will be used interchangeably in this paper, is here to stay in the new nor-
mal, and that it is crucial that tertiary institutions are prepared for the future by embracing online learning and
instruction in their roadmaps and curriculum (IEHE TOHOKU ; NIAD-QE ; Sugimori).

Like many educators, the author had to give online instruction for a semester of lessons in 2020. This paper aims
to give a report on the first-ever online instruction conducted by myself for the full university semester for eight
courses in two universities, using an online survey conducted after the semester was over. The paper reports on
the problems and positive and negative aspects of the online instruction experienced by students using data analy-
sis taken from a feedback survey by students who attended the online lessons. The data discussion also considers
improvements for future online teaching. The paper concludes that although students have a slight preference for
on-demand lessons over live lessons, a mixture and balance of both types of lessons are necessary for optimal on-

line instruction.
2. Background of the online live interactive courses taught

From April (start of academic year) to July 2020, I taught a total of seven courses in one university and one
course in a second university for Semester 1. From the beginning of the academic year, the situation was hectic
and nerve-wracking as the university administrations struggled to make decisions on the way lessons were to be
conducted amidst the risk of infection and threats to health, and as educators struggled to manage the ever-
changing instructions and expectations of the administrations. Here is the timeline of events for a clearer picture
on the struggle to choose and manage the method of instruction amidst the pandemic :

April 3 :The second university announced that face-to-face lessons would be postponed a week from April 13®
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to April 20" (IPU, 2020, April 3).

April 4" :The first university announced that face-to-face lessons would be postponed from April 8" to April 20™.

April 17" : The first university further announced that lessons would be postponed to May 7" right after the na-
tion's Golden Week holidays. There was no mention of whether the lessons would be conducted in per-
son or via remote learning.

The second university announced that lessons would be cancelled from April 20th to May 6th (IPU,
2020, April 17).

April 23 : The second university informed lecturers that lessons would start on May 18" and lecturers have a
choice to do either on-demand lessons or real-time interactive lessons. They conducted a survey to de-
termine what kind of lessons lecturers would be doing for their own lessons and whether they would
need equipment for their lessons if they chose to conduct these lessons on campus without students.

April 27" : The second university announced that lessons would be conducted via remote learning, and postponed
the start of lessons to May 18" to allow everyone, including lecturers and students, to be able to pre-
pare for remote learning during the period from May 7" to 15" (IPU, 2020, April 27).

June 1*' :The second university announced that lessons would return to face-to-face mode from June 22" (IPU,
2020, June 1).

June 11'™ : The first university announced that from June 29", both face-to-face lessons and remote learning modes
would be used for the university (MU, 2020, June 11).

As it slowly came to light how the structure of lessons was evolving, I quickly decided that I would conduct real-
time, or live, interactive online lessons instead of on-demand lessons because it appeared to be the closest form of
face-to-face instruction I could conduct. From June 22", lecturers were instructed to return to face-to-face mode
for courses in the second university, and could choose either to conduct face-to-face or online lessons for the first
university. I reverted back to face-to-face mode for the one course in the second university but kept the live on-
line lessons for the seven courses at the first university.

There are 15 weekly lessons for one semester for each of the eight courses. Seven courses were taken by first-
and second-year students. These courses are generally about English language skills related to the four skills, lis-
tening, speaking, reading and writing. One course was taken by a fourth-year student and focuses on the research
and writing guidance of the graduation thesis. The titles of these courses are coded to protect personal informa-
tion according to university publication guidelines and shown in Section 4. Lessons were conducted via both Mi-
crosoft Teams and Zoom, depending on a variety of circumstances such as university management requirements,

the contents of the lessons and students’ needs.

3. Literature review

In this section, I will define some terms used for different types of online instruction and lessons in the ‘new nor-
mal’ of the Covid-19 aftermath. The aim is to show the complications of how these different types of online instruc-
tion are interconnected and thus lead to the difficulty of tertiary institutions and instructors like myself transiting
from face-to-face to online instruction. This would provide the basis and reason of the research conducted in this
paper.

Lemov (2020) introduced a variety of tips and examples of online lessons by other instructors on how to im-
prove on teaching in the online classroom in the aftermath of the Covid-19 pandemic. Remote learning, according
to Lemov, can be divided into asynchronous learning and synchronous learning. Asynchronous learning in this pa-
per refers to learning done in online, on-demand lessons, where learning takes place at different times and places.

Synchronous learning takes place at the same time but in different places. This is referred to in this paper as
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learning done in online, live interactive lessons. Simply put, asynchronous lessons are Youtube or Netflix (Lemov)
and synchronous lessons are Zoom. The traditional face-to-face lessons are also referred to by Lemov as lessons in
the ‘brick-and-mortar classroom’.

Ogura provided a simplified graph of the definitions of various terms for different types of online lessons. Figure

1 below is a translation of his graph with a few terms added.

Figure 1: Classification and characteristics of online/face-to-face (hybrid) classes (Ogura, 2020) (revised)
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*Textboxes with dotted outlines are added by the author.

At the bottom of the graph are three types of online lessons. On-demand, online lessons are asynchronous ; real-
time, live, interactive online lessons are synchronous; and blended, online lessons are a mixture of both types
(Ogura). Blended online lessons do not have face-to-face components. Students do some online activities in their
own time, such as participating in online asynchronous discussions (Kurthen & Smith, 2005) or watching record-
ings of lessons, and some online activities with everyone live, such as lessons via Zoom.

At the top of the graph are two types of face-to-face lessons. At the right-hand corner are the brick-and-mortar
classroom lessons (Lemov), which are completely face-to-face and done at the same time with everyone. At the
top middle are distributed, face-to-face lessons, which refer to the brick-and-mortar class being divided up into
groups to learn or work on different things at different times.

Along the horizontal line of the graph, lesson types become more complicated. At the intersection of the horizon-
tal and vertical lines are the blended, face-to-face lessons, which are a combination of on-demand, online and face-
to-face lessons in the brick-and-mortar classroom. This is also called the flipped classroom approach which was
largely credited to Bergmann & Sams (2012) as the inventors of this lesson style. The flipped classroom ‘flips tra-
ditional homework and teaching time activities' (Drew, 2020). It is seen as ‘a type of blended learning where stu-
dents are introduced to content at home and practice working through it at school’ (TeachThought, n.d.). This is
the opposite to the traditional structure where instructors first introduce content at school, and students complete
homework at home thereafter.

On the right side of the horizontal line of the graph are hyflex lessons. Hyflex refers to hybrid-flexible, a term
created by Beatty. First, I will lay out the definition of the hybrid lesson. According to Learning Technologies,
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‘Hybrid learning combines face-to-face and online teaching into one cohesive experience.” Columbia University de-
fines their university's hybrid learning as ‘learning that integrates complementary face-to-face (synchronous) and
online learning (asynchronous) experiences. Ogura has his summarized graph labelled as the ‘Classification and
characteristics of online/face-to-face (hybrid) classes’, echoing this view. Kurthen and Smith explained further
that there was no consensus on definitions of the terms ‘web-enhanced’, ‘blended’ and ‘hybrid’ for combined face-
to-face and online lessons. They suggested the following definitions determined by the percentage of web-based
interaction :

Web-enhanced : Predominantly face-to-face with ‘a minimal number of web-based elements’

Blended : Has ‘some significant online learning activities’ but replaces less than 40% of face-to-face lessons
Hybrid : Online activities replace face-to-face lessons by more than 40%, but less than 80%
E-learning : Over 80% online

Learning Technologies similarly opined that hybrid lessons have a bigger online component than web-enhanced
and/or blended lessons. As a result, some of these terms have been added to Ogura’s summarized graph in Figure
1.

Next, I will return to the definition of the hybrid-flexible lesson. Columbia University informs that

‘All students in a hybrid course are expected to undergo the same combination of online and in-person activities.

In contrast, the “flexible” aspect of HyFlex is that students are given choice in how they participate in the

course and engage with material in the mode that works best for them over the course and from session to ses-

sion.’
This means that it is possible that the course becomes totally online or face-to-face depending on the choice of the
students (Ferrero, 2020).

In the graph, three arrows show the traditional brick-and-mortar classroom lesson moving into new and different
directions, mirroring current new trends in the new normal’. In this paper, the focus of my study are the online
live interactive lessons I have conducted and the comparison of this with the online, on-demand lessons. These
were the only two choices offered to instructors by the universities given the lack of time and resources to man-

age sudden changes in the pandemic at that time.

4. Research methodology
Having summarized some terms used for different types of online instruction and lessons, this research was de-
signed and conducted to find out the preferences of instruction methodology of the direct beneficiaries of the les-

sons, the students themselves.

Survey questions

The following are all the questions and options (where applicable) given in the survey conducted :

Q1. Which course are you taking, or have you taken? (Only 1 answer is allowed)

S 1 Class - RW 3 Class + SGKK Class
S 3 Class - JJE Class 4 - EJE 1 Class
RW 1 Class + JJE Class 3
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Q2. What are the problems you have faced with the online lessons ? (Multiple answers are allowed)

No internet at home - No computer/laptop, etc
Limited internet at home - Noise at home

Bad internet connection at home - Family members at home
No webcam - Other (please specify)
No speaker

Q3. What can be done to solve the problems? (Open-Ended Response)
Q4. What are the positive points about online (live) lessons? Please say all that you have experienced. (Open-End-
ed Response)
Q5: What are the negative points about online (live) lessons? Please say all that you have experienced. (Open-
Ended Response)
Q6: What are the positive points about online (on-demand) lessons? Please say all that you have experienced.
(Open-Ended Response)
Q7: What are the negative points about online (on-demand) lessons? Please say all that you have experienced.
(Open-Ended Response)
Q8: Do you prefer online lessons (live or on-demand) or face-to-face lessons? (Only 1 answer is allowed)
Online lessons - Face-to-face lessons - I have no preference.
Q9: Why? (to Q8) (Open-Ended Response)
Q10 : Which do you prefer, live lessons or on-demand lessons? (Only 1 answer is allowed)
Live lessons - On-demand lessons - I have no preference.
Q11: Why? (to Q10) (Open-Ended Response)
Q12 : How can the online (live or on-demand) lessons be improved? (Open-Ended Response)
Q13: Any other comments? (Open-Ended Response)
Q14 : Can I use your answers for research and publication purposes? (Only 1 answer is allowed)
Yes - No
Q15: Would you like to leave your name? (It will not be used, and will be confidential.) (Open-Ended Response)

Aims of the survey

The main aim of the survey was to find out whether students preferred the new educational trend in the new
normal in the pandemic, which is having online lessons, or would rather return to pre-pandemic times, which is to
have face-to-face lessons. This was designed into Questions 8 and 9.

Where there is no choice in the switch to online lessons, the next aim was to find out which type of online les-
sons students preferred, on-demand or live interactive lessons. This was designed into Questions 10 and 11.

At the same time, I wanted to check if the problems students faced were similar to the ones I had faced as an
instructor. Because there were many positive and negative aspects observed as well as issues discovered, I also
wanted to investigate if there were similar issues of these types faced by the students. This secondary aim was
designed into Questions 2, 3, 4, 5, 6 and 7. Question 2 was designed to confirm anticipated initial difficulties many
instructors and university administration staff believe the students might face. By putting these questions before
Questions 8, 9, 10 and 11, I wanted students to go through the motions of evaluating both types of online lessons
before letting them come to their own conclusions on which one they preferred. Tada (2021) had also conducted
a survey to high school students on the merits and demerits of ‘web lessons’. However, it was not clear which
type of ‘web lessons’ were conducted.

Finally, the survey acted as lesson feedback to the instructor to improve on the quality of instruction. This was
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designed into Questions 12, 13 and 15.

Question 14 serves to preserve the ethical conduct of the research.

Data collection

The survey was conducted using a professional survey platform and sent out to all students using Microsoft
Teams, the platform for the online lessons, from July 20", 2020, when the last two lessons for the semester were
held. Students were encouraged both live in the online lessons and via Teams portal announcements to complete
the survey in their free time by accessing the link given. The last response was received on September 28" The
survey questions were all in English and were not explained to the students. This may have caused some misun-
derstandings in the questions which could be seen in the responses received. This will be explained in the next
section on results analysis. The survey was also intended to be in part an English language practice activity, thus
it was preferred that responses would be taken at face value or put into context when being analyzed, and that
questions not be explained to students before they completed the survey. Since the survey was completely volun-
tary and done outside of lesson time, it was also one of the secondary aims of the research to consider the re-
sponse rate as a reflection of how keen the students were in providing feedback to orchestrate change in future
online lessons that they might have to attend. Yet another secondary aim was to enable students to reflect on
their involvement in making the online learning experience better for themselves and to spur them to think of

ways they can improve the online learning experience on their own.

Participants

Table 1 shows a list of the eight courses taught and the percentage of respondents of the survey, using data
from Question 1. If students who replied ‘No' to Question 14, which disallows the researcher to use their answers
for research and publication purposes, were included for the calculation of response rate only, the response rate of
the survey would be 51% (69/136). Keller (2014) reported that Biersdorff (2009) found that some expert opinions
as to what is considered a good or adequate mail survey response rate ranged from 25% to 75%, and that Visser
et al (1996) discovered that surveys with lower response rates (around 20%) yielded more accurate measure-

ments than surveys with higher response rates (around 60%).

Table 1: List of Courses Taught and Percentage of Respondents

Course name | “‘Number of students *Number of respondents |Response rate (%)
S 1 Class 17 9 53

S 3 Class 11 3 27

RW 1 Class |38 20 53

RW 3 Class |19 7 37

JJE Class 4 |17 6 35

JJE Class 3 |14 11 79

SGKK Class |1 100

EJE 1 Class |19 7 37

Total 136 64 47

*This refers to the number of students who have completed attendance of the course, with no consideration to whether they have

passed the course. It does not include students who dropped out of the course midway.

*This excludes students who replied ‘No’ to Question 14, which disallows the researcher to use their answers for research and publica-

tion purposes.
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5. Results and Discussion
Here are the results and analysis of the responses of each question in the survey except Questions 14 and 15

which do not contribute to the research goals. Figure 2 shows the breakdown of students in the eight courses.

Figure 2 : Results of Question 1

Q1. Which course are you taking, or have you taken?
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Question 2, as presented in Figure 3, offers some choices of basic hardware problems to understand if there
were students who were unable to attend online lessons due to a lack of basic equipment and a conducive envi-

ronment. Respondents can choose multiple problems and/or the last option, ‘Other (please specify)’.

Figure 3: Results of Question 2

Q2. What are the problems you have faced with the
online classes?
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It can be seen that the students have more problems with attending lessons at home rather than internet con-
nection problems. The lack of equipment was the least of all the problems. This is a reminder that educators have
to consider the personal learning space and environment in which students are in on top of ensuring that techno-
logical equipment are available.

There were 11 respondents who chose ‘Other (please specify)’. Of these, nine stated that there were no prob-
lems, one stated ‘It is hard to ask the teacher what I don’t understand.” and one stated ‘My eyesight has been get-

ting worse." These are shown in Table 2.
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Table 2 : Results of Question 3

Q2 Answer Choices Responses|Q3. What can be done to solve the problems?
No internet at home 1| |Turn on Wi-Fi.
Limited internet at home 4| 1|Discuss with family
nothing
turn on Wi-Fi
online class change face-to-face class or ondeman class
Tried to manage internet connections and used what they had.
Nothing was done to solve the problems.
Did not know what to do.
Wanted lessons to go back to face-to-face mode.
Responses were not understandable in relation to the question or showed a misunderstanding
of the question.
| tried to take classes in the computer room of the school as much as possible.
Solved using a smartphone
I want you to write anything important things(for example, class code) in the class somewhere.

Bad internet connection at home 16

NN BB BS =a—

No webcam 2(1| A X S5& vr 2 & LH 7 (rental of camera and microphone)
Solved using a smartphone
No speaker 6|1| A X 5& vr 2 ZR& LH 7 (rental of camera and microphone)

1 used function of chat.

Tried to manage the settings on the computer.

Nothing was done to solve the problems.

Had no solu ions or did not know what to do.

Responses were not understandable in relation to the question or showed a misunderstanding
of the question.

I bought it.

Closed the windows or doors in their rooms.

Had no solu ions or did not know what to do.

Put on earphones or headsets.

Told heir families to be quiet during lessons.

Responses were not understandable in relation to the question or showed a misunderstanding
of the question.

Wanted on-demand lessons.

Moved to the quietest place in the house.

Attended the lesson on campus.

Told heir families to be quiet during lessons.

Had no solu ions or did not know what to do.

Took classes alone in a room at home.

Wanted to return to normal classes.

Took classes outside of their homes.

Closed the windows or doors in their rooms.

Move to the quietest place.

Responses were not understandable in relation to the question or showed a misunderstanding
of the question.

G P P Y N

No computer/laptop, etc 1
Noise at home 21
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Family members at home 23
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Other (please specify) 1
9 Had no problems.

1 Itis hard to ask the teacher what I don't understand.
1 My eyesight has been getting worse

Had no problems.

Selif study

I bought glasses which cut biue light.
close the door

)

Answered 64

Responses to Question 3 are shown on the right of the table below in relation to responses to Question 2. Re-
sponses in italics are the exact responses received and will be shown in this same manner from this question on-
wards. The total number of collated responses in each question from here on may be more than the total N=64, as
some students have given two or more different answers under one response. This question and most of the other
questions from here on required open-ended responses as I did not want to lead the students into certain choices,
especially regarding solutions to problems of taking online lessons, positive and negative points of online lessons
and reasons for their choices in their answers. I wanted them to think of solutions and responses on their own, if
they had not done so throughout the semester of online lessons.

It can be seen that responses that claimed to have no solution or ‘did not know what to do” had the highest fre-
quency under almost all of the problems. Nevertheless, many responses showed efforts to manage the problems
with their own solutions. 6 responses requested for lessons to either return to what it was before the pandemic or

to switch to on-demand lessons, showing that the problems students faced affected live lessons the most, since live
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lessons were the closest form of face-to-face lessons, requiring their complete attention and presence but in the
comfort of home.

Questions 4 and 5 asked about the positive and negative points of online (live) lessons respectively. Not surpris-
ingly, most students said that accessibility of lessons from anywhere is the most obvious positive point. What is in-
teresting to note is that the second largest number of students thought that live lessons make them more relaxed
and less nervous compared to face-to-face lessons, and as a result, communication and participation in lessons
were better. This was also opined by Virgil-Uchida (2020) that her students were less worried about making mis-
takes and developed confidence via lessons on Zoom. The third highest number of responses opined that a differ-
ent reason, that of the nature of online live lessons, contributed to the same positive effect of better communication
and participation. It could be seen from Table 3 that many of the positive points mentioned were related to the
enhanced quality of general education in secondary skills like communication, time management, computer and

listening skills.

Table 3: Results of Question 4

Q4. What are the positive points about online (live) lessons? Please say all that you have experienced. Responses |Percentage
a|Accessibility of lessons from anywhere 20 29%
b |Relaxed communication and participation in class due to relaxed mood and loss of nervousness 14 21%
C |Better interaction among students and instructor due to nature of lessons (facial expressions seen, chat used, etc. 9 13%
d|Better understanding of class due to ease of looking at instructor's writing on screen, etc. 5 7%
e|Ease of asking questions 5 7%
f |Effective use of time 3 4%
g |Better computer skills acquired 3 4%
h|Comfort and ease of home 2 3%
i |Nothing 2 3%
j |No lateness for class 1 1%
k |Less tiredness 1 1%
| |Easy access and printing of materials 1 1%
m Better English listening skills acquired 1 1%
n|Do not know 1 1%
Total 68 100%

The most common negative points of online (live) lessons are as accurately reflected in Table 4 below as had
been depicted in Question 2. Online live lessons seemed to have exposed the weaknesses of computer skills even
more starkly and showed the crucial need of stable internet connection. What was puzzling here was that al-
though the ease of communication was a good point featured in Question 4, the difficulty in communication due to
the live online nature of the lessons was a common negative point. There were also other similar problems like
difficulty in asking questions and more nervousness felt talking to course mates online. The way I had interpreted
these contrasting findings was that some students were more at ease communicating via the screen rather than
in person, whereas some preferred to communicate in person. Also, it also depended on what aspects of online live
lessons were being considered. Being able to send messages and files instantly across the internet would be seen
as an ease of communication, as would hiding embarrassment behind the computer. However, being unable to look
at facial expressions and body language would be an obstacle to communication (Nobuoka, 2020), as would not
getting a physical sense of one’s turn to talk. This gets worse when many students are too shy to turn on their

web cameras.
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Table 4 : Results of Question 5

Q5. What are the negative points about online (live) lessons? Please say all that you have experienced. Responses |Percentage
Internet connection problems, time lag, lack of computer skills, equipment, etc. 17 26%
Worse interaction among students and instructor due to nature of lesson, time lag, etc. 11 17%
Lack of social time with people, unable to meet friends 10 15%
Difficulty in understanding the lessons 9%
Difficulty in asking questions 6%
Boring, lack of activities or games or group work 5%
Nothing 5%
Not conducive for studying 3%
More difficult communication and participation in class due to nervousness, lack of courage, etc. 3%
Family members or noise at home 3%
Difficulty in taking notes because of the many materials being online 3%
Tiredness 3%
Tendency to be late for class 2%
There are many troubles. 2%
Total 100%
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Questions 6 and 7 asked about the positive and negative points of online (on-demand) lessons respectively. Look-
ing at Table 5, most students agreed that the convenience of taking the lessons at any time and being able to re-
view the recorded lessons many times are the positive points of on-demand lessons. Another positive effect of
these is that personal time can be more effectively managed. Three respondents seemed to suggest that on-de-
mand lessons were easier to take and understand. This is interpreted to be due to the fact that recorded lessons
can be slowly studied countless times. It should be noted here that compared to the positive points stated for on-

line live lessons, there was no mention here of the quality of lessons being enhanced.

Table 5: Results of Question 6

Q6. What are the positive points about online (on-demand) lessons? Please say all that you have experienced. Responses |Percentage
a|Convenience of taking the lessons at any time 33 45%
b |Able to review the lessons many times by watching the video repeatedly 15 21%
¢ |No worries about time constraints 4 5%
d|Nothing or not applicable beause of no on-demand lessons 4 5%
e |Responses were not understandable or showed a misunderstanding of the question. 4 5%
f |Effective use of time at one's own pace 3 4%
g|Accessibility of lessons from anywhere 2 3%
h|Easiness of the lessons 2 3%
i |Loss of nervousness that comes with taking lessons with others 2 3%
j |Better understanding of the lessons 1 1%
k |No lateness for class or forgetting to attend class 1 1%
| {Do not know 1 1%
mNothing 1 1%
Total 73 100%

Table 6 shows the negative points experienced about online (on-demand) lessons. With on-demand lessons being
a one-way form of instruction, it is expected that the most common negative points stated would be that there is
a tendency to forget to watch the lessons or to do the assignments, or to procrastinate in watching the lessons, or
to feel lazy, troublesome, bored or unable to concentrate while doing so. As much as a few respondents in the ear-
lier question have felt it was easy to watch the lessons, a number of respondents on the contrary felt that lessons
were difficult to understand or inadequate in quality, and that asking questions were also difficult. The lack of so-
cial time with others was also one of the common negative points experienced. This result is similar to the study
conducted by Reupert et al (2009), where the majority of students in distance programs in their study reported

the need for personal presence of their instructors.
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Table 6 : Results of Question 7

Q7. What are the negative points about online (on-demand) lessons? Please say all that you have experienced. Responses |Percentage
a [Nothing or not applicable beause of no on-demand lessons 10 16%
b |Forgetting often about deadlines or watching the recording 9 14%
¢ [Tendency to be lazy, tendency to put off watching the recording, lack of motivation 7 1%
d [Difficulty in asking questions 7 1%
e [Lack of social time with people, unable to meet friends 6 9%
f |Difficulty in understanding the lessons 5 8%
g|Inadequate quality of lesson, contents forgotten immediately 4 6%
h [Responses were not understandable or showed a misunderstanding of the question. 3 5%
1 [Troublesomeness in watching the recording 3 5%
j [Not conducive for studying, unable to concentrate 3 5%
k |Boring, lack of activities or games or group work 2 3%
| [Family members or noise at home 1 2%
m|{Internet connection problems, time lag, lack of computer skills, equipment, etc. 1 2%
n |Difficulty in taking notes or preparing materials because of the many materials being online 1 2%
o [Had no solutions or did not know what to do. 1 2%
p|There are many issues 1 2%
Total 64 100%

Question 8 asked if students preferred the traditional form of face-to-face lessons or online lessons in the new
normal. About 6% more of students preferred face-to-face lessons to online lessons, as shown in Figure 4. Interest-
ingly, 12.5% of students do have no preference. This might be taken to mean that there was no difference between
the two types of lessons felt strongly enough to warrant a preference. Considering that students have only taken
one semester of online lessons and were still adjusting with various problems, the preference toward online les-

sons appeared to swing fast and strong.

Figure 4: Results of Question 8

Q8. Do you prefer online lessons (live or
on-demand) or face-to-face lessons?

12.50%

u Online lessons

40.63% » Face-to-face
lessons
I have no
preference.
=64

Table 7 shows the corresponding reasons answered in Question 9 for the respondents’ choices of preference.
The overwhelming reasons for preferring to have the traditional face-to-face lessons were better understanding
and learning of class, availability of social time with fellow students and teachers, and better communication with
classmates. Better communication with classmates would mean better interaction for the purpose of learning and

following the class, and social time with others would mean interaction not necessarily related to class content.



A Review on Online Live Interactive Lessons Conducted for One University Semester (WANG Hui Ling)

Table 7 : Results of Question 8 and Question 9

Q8 Answer Choices ResponseleQ_ Why?

Face-to-face lessons 30| 9 Better understanding and learning of class

7 Availability of social time with everyone

6 Better communication with classmates

3 Discomfort of online classes

1 No dependence on the computer

Ease of asking questions

Fewer assignments

Better concentration

Preference of going to school

No worries about classes going overtime

No on-demand classes available

1 Desire to meet the teacher who would evaluate one's performance

Online lessons 26| 6 Easier to take than face-to-face lessons

6 No need to go to school

5 Effective use of time at one's own pace

3 No risk of Covid-19 infection

2 Ease of asking questions

2 Accessibility of lessons from home

2 Better concentration

1 Relaxed communication and participation in class

1 On-demand lessons can be reviewed.
Responses were not understandable or showed a misunderstanding
of the question.

- - -

| have no preference. 8| 4 Classes can be taken either way.
3 Both have pros and cons.
1 Both have good points.
Answered 64

For students who chose face-to-face lessons, it can be seen that social interaction time is deemed to be of high
importance and indeed one of the important reasons for going to school.

Students who chose online lessons appeared to be more individualistic, as they felt that it was easier to take on-
line lessons than meeting others face-to-face. Other positive points mentioned earlier for both live and on-demand
lessons were also repeated here, such as the effective use of one’s time and being able to remain at home.

Question 10 asked if students preferred live or on-demand lessons. The preference for on-demand lessons was
only slightly lower than the preference for live lessons, but almost 10% of the respondents had no preference. This
can be seen in Figure 5. Table 8 shows the corresponding reasons answered in Question 11 for the respondents’

choices of preference.

Figure 5: Results of Question 10

Q10. Which do you prefer, live lessons or
on-demand lessons?

9.38%

m Live lessons
= On-demand lessons

| have no
preference.

n=64
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Table 8 : Results of Question 10 and Question 11

Q10 Answer Choices| Responses |Q11. Why?

On-demand lessons 30 15 Convenience of taking the lessons at any time

6 Able to review the lessons many times by watching the video repeatedly
Responses were not understandable or showed a misunderstanding of
the question.

2 Easiness of the lessons

1 Effective use of time at one's own pace

1 Affordability of the lessons

1 Loss of nervousness that comes with taking lessons with others

1 Accessibility of lessons without internet connection

1 Accessibility of lessons from home

Live lessons 28 7 Ease of asking questions

6 Prevents procrastination and laziness of doing on-demand lessons

3 Better communication with classmates

3 Ease of understanding and learning of class

2 Ability to have concentration

2 Better quality lesson with practical learning and speaking practice

2 Closer to the original face-to-face lessons

1 Relaxed communication and participation in class

Issues with on-demand lessons

No need to go to school

No on-demand classes available

Preference for face-to-face lessons

No preference

No difference felt

Depends on the course taught

Responses were not understandable or showed a misunderstanding of

the question.

| have no preference. 6

(RN AR S ) PSEN XN RN U RN

Answered 64

The reasons for preferring on-demand lessons centered around two key positive points, convenience of taking
the lessons and the availability of the lessons for review. The reasons for preferring live lessons were more varied.
These reasons were not different from the positive points of live lessons that were previously asked, except for
one. About a quarter of respondents who preferred live lessons opined that live lessons prevented them from pro-
crastinating and being lazy. Live lessons made students get to the front of the screen and attend lessons much
like the traditional style of face-to-face lessons, thus it was clear that the students recognized the need for the
push to make them work.

Question 12 seeks to gather feedback for future improvements of the online lessons conducted. Table 9 shows
that there are many different types of suggestions for improvement, but they could be first grouped into four
broad types of responses. The first type of responses had no ideas, solutions or suggestions for improvement. This
was the largest group of responses. The second type of responses also came from the second largest group and
they wanted better internet connection. This was likely a lament on the unstable internet connection that hap-
pened from time to time at various places and the dependent nature that online lessons have on internet connec-
tion that is inevitable.

The third was the suggestions students have for the instructor, and the fourth was the suggestions students
have for themselves, akin to their personal reflections to do better. There were many practical and viable sugges-
tions that students have for the instructor, such as increasing discussion activities, improving lesson quality in
various ways, announcing group arrangements in advance, reducing lesson lengths and conducting reviews after
lessons. Some of these suggestions were also discussed in detail by Lemov, such as how to ‘dissolve the screen’
and use ‘screen time antidotes’, ‘pause points’ and ‘assessment loops’ to relieve fatigue and build cognitive engage-
ment. There was also a lot of constructive self-reflection done, and it was heartening to know that students agreed

that they would have done better if they worked in areas such as improving their listening, communication and
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computer skills, creating their own conducive study environment, and doing more planning and reviewing on

their part.

Table 9: Results of Question 12

Q12. How can the online (live or on-demand) lessons be improved? Responses |Percentage
a|Had no solutions, did not think anything had to be improved, or did not know what to do. |16 25%
b|Have better internet connection 8 13%
c |Increase discussions and group work, allow students to be more active 7 11%
d Improve lesson quality (give better lesson explanations, more Japanese explanations, 7

outlines, more time to solve problems, breaks in lessons, etc.) 11%
e |Responses were not understandable or showed a misunderstanding of the question. 6 9%
f |Improve personal listening skills, communication skills, etc. 3 5%
g|Create an atmosphere that makes it easy for everyone to speak, ask questions, etc. 3 5%
h|Reflect students' demands or feedback 2 3%
i |Improve one's personal environment for lessons 2 3%
j |Have better communication equipment (personally) 2 3%
k |Have both live and on-demand lessons 2 3%
| |Have shorter class times 1 2%
m Do many personal reviews of recorded videos of lessons 1 2%
n|Let group arrangements be announced in advance 1 2%
o|Learn to operate the computer (personally) 1 2%
p|Prepare a personal schedule of one's online lessons 1 2%
g|Conduct review of lessons 1 2%
Total 64 100%

Last but not least, Question 13 was a wrap-up to the survey. There were many varied responses, so they were
shown in Table 10 in italics exactly the way they were written. A few responses expressed the difficulty of the

lessons, but it was not clear whether they were about lesson content or the nature of the online lessons. There

was also general appreciation shown for the online lessons.

Table 10 : Results of Question 13

Q13. Any other comments? Responses |Percentage
a|Nothing in particular 47 73%
b|Thank you 5 8%
c | Prefer face-to-face lessons 3 5%
d|/ think it is good to have on-demand lessons and to sometimes make face-to-face time. 1 2%
e| There were challenges every week and it was tough. | thought the evaluation was tough. 1 2%
f |/ hope there is no defect in attendance registration in online classes. 1 2%
g|Online class was a good experience for me. 1 2%
h| The corona is worst! 1 2%
i |/tis difficult for me to tell things which | don't understand exactly. 1 2%
j |l feel so difficult your lesson, but | was enjoyed it. Thank you so much. 1 2%
K I don't want to be infected with coronavirus, so | want the latter class to be an online class and 1

mixing face-to-face classes and online classes was very difficult. 2%
| Thank you for the 15 lectures. It was especially good that | learned about the relationship with 1

ALT. 2%
Total 64 100%
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6. Conclusion

This paper sets out to reflect on one semester of online live interactive instruction that the author has conducted
for the very first time. Regardless of whether online lessons would be here to stay in the universities the author
teaches in, this would serve as a reference for improvements in future online teaching methodology and research.
In doing this, there was a need for a literature review to capture some definitions of trending terms in studies on
online teaching, to provide some background on complications in the different combinations of online teaching
methodology available.

Next, the paper presented the results and discussion of the online survey conducted which also served as course
feedback for the instructor as well as an additional language learning and self-reflection opportunity for the stu-
dents. In this survey research, a good number of open-ended responses that provided a rounded sense of what
students were thinking about was analyzed. These responses allowed the researcher to create categories for data
analysis, and provided a direction for more specialized research in the future by giving guided options instead of
free-style responses for survey questions. I also found responses that were difficult to categorize, so I did it based
on my understanding of the students and the way they write and express themselves in English. There were oth-
er details learned regarding how to improve on the survey research, such as giving definitions to terms like ‘on-
demand’ and ‘live’ in the survey.

The research allowed me to answer the various aims I set out to achieve. It was shown that students did not
prefer the new educational trend in the new normal. In fact, the majority of respondents expressed a desire for
things to go back to normal, that being the brick-and-mortar classroom. If there was no choice but to attend les-
sons online, there was a slight preference for on-demand lessons over live lessons. However, looking closely at the
data, I would conclude that a mixture of both types of lessons is necessary and the strive for balance would inevi-
tably be the ultimate challenge. Reviewing other literature also proved that a combination of both types of lessons
is the ultimate goal (Lemov ; Rapanta et al; Sugimori). This paper presented many pros and cons of each type of
online lesson from the students’ reflection via the survey which enabled future instruction to highlight the positive
areas and address the negative parts. There is, last but not least, many suggestions churned out that would be
worked on for the planning of future online lessons.

Finally, the research served its purpose as an English language practice activity that aimed to check the stu-
dents” enthusiasm and motivation in completing the survey as well as the students’ language ability in understand-
ing and answering the questions. In the data presentation, it can be seen that in almost every question, there
were responses which were not understandable or showed a misunderstanding of the question. On the other
hand, these responses were some of the least common ones. It could be said that half of the students I had were
motivated and competent enough to complete a foreign language survey, in their personal time and after the
courses were completed, no less, and provide their feedback to a topic that directly affects their learning goals and
outcomes. These students could be said to have undergone an autonomous learning via self-reflection of their on-

line learning experience, something I have also achieved via this paper of my online instructional experience.
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